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Abstract 

This research is intended to develop curriculum based on entrepreneurship through balanced scorecard approach 
at the School of Business or Sekolah Tinggi Ilmu Ekonomi (STIE) Nobel Indonesia. In order to develop the 
curriculum, a need analysis in terms of curriculum development that involves all stakeholders at STIE Nobel in 
Indonesia has been conducted. This research found that the basic skills of entrepreneurship are the main data in 
the curriculum development based on entrepreneurship. The researchers classify those skills into four business 
perspectives in accordance with the principle of the balanced scorecard. This study showed that the balanced 
scorecard approach can be used as a means of mapping the curriculum and the theme for teaching 
entrepreneurship at STIE Nobel Indonesia. 
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1. Introduction 

Educational institutions today face increasingly complex challenges in line with increasing global competition, 
rapid development, use of technology, lack of resources and education paradigm shift from the more enlightened 
society. Estuary of various complex issues is the need to create high-quality education. Thus, the output of the 
implementation of education is an intellectual who has the mental and spiritual ability to respond to all 
challenges not only for individual challenges, but also for regional, national and global challenges. 

There are three main reasons which caused the number of graduates who are not working, namely cultural 
barriers, the quality of the university, and the relevance of the educational curriculum with the labor market 
Tilaar (2002). One of the obstacles related to the number of alumni who are not worked is the relevance of the 
curriculum. Thus, each institution of higher education requires appropriate strategies in developing the 
curriculum, especially for construction, implementation, and evaluation of the curriculum. It is an attempt to 
create graduates who actually have competence in responding various challenges, both internal and external 
challenges that come from the environment.  

In order to answer those challenges as mentioned above, researchers through this research propose the use of a 
balanced scorecard approach based on entrepreneurship as a strategy for curriculum development in universities 
by taking a case study at STIE Nobel Indonesia. The balanced scorecard based on entrepreneurship is a strategy 
to map curriculum in-depth analysis of the needs of curriculum development, formulation, implementation, and 
strategies to lecture. In this case, the principle of balanced scorecard used as a perspective on how an 
entrepreneur should manage its business with a consideration that the balanced scorecard can be used as a tool in 
the preparation of a strategy to direct the organization to be able in achieving the predetermined goal. Therefore, 
an entrepreneur must have a clear understanding of the four business perspectives, namely (1) financial 
perspective, (2) customer perspective, (3) internal business process perspective, and (4) learning and growth 
perspective in the implementation of its business. Those perspectives can help an entrepreneur to develop the 
right strategy and measure it by using an appropriate measuring instrument. The theme of the balanced scorecard 
in curriculum development is expected to produce appropriate learning formulation through learning at critical 
phases in four business perspectives that should be understood by every person who is oriented to be an 
entrepreneur.  
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The formulation of this research is intended to answer the following research questions.  

• How is the design of curriculum development based on entrepreneurship in STIE Nobel Indonesia if the 
balanced scorecard approach is used as a strategic tool for curriculum mapping in curriculum development? 

• How are the stages of teaching entrepreneurship subjects after the curriculum mapping conducted by using 
a balanced scorecard approach?  

2. Review of Related Literature 

2.1 Strategic Planning 

The strategic planning process is an important factor for any organization to achieve its vision and mission. In 
this process, some approaches are performed. One of them is to understand the position of the organization with 
other similar organizations. Hence, a further strategic approach that is beneficial and efficient for the 
organization through an understanding of the position will be obtained (Nayeri et al., 2008). 

David (2009) states “strategy is the art of making the formulation, implementation and evaluation of decisions 
that direct the organization to achieve its intended purpose.” In addition, (Porter, 1996) in his article entitled 
“What Is Strategy” states: “strategy is the creation of a unique and valued position, involving a different set of 
activities.” (Chandler, 1962) in his book entitled “Strategy and Structure” defines strategy as “the determination 
of the long-term goals and objectives of an enterprise, and the adoption of courses of action and the allocation of 
resources necessary for carrying out the goals.”  

Based on the definitions above, the strategy can be mentioned as a step taken by the organization in utilizing all 
its resources devoted to create a position for the organization by displaying unique features as advantages 
possessed by the organization. Thus, if it is referred to the strategic planning at a university, it can be directed to 
perform positioning by showing the advantages and peculiarities of a university compared with other similar 
universities. One of the advantages is the curriculum offered by universities to the community. 

2.2 Balanced As an Approach in Teaching Strategy of Entrepreneurship 

The balanced scorecard was first proposed by Kaplan and Norton in the Harvard Business Review in 1992 as a 
comprehensive performance measurement tool that views the performance of the organization including 
performance on financial and non-financial perspective. Through the balanced scorecard, performance is not 
only seen on the achievement of performance at this time but also prepares measures of performance in the 
future. During its development, the balanced scorecard does not only serve as a performance measurement tool, 
but also becomes a comprehensive management (Kaplan & Norton, 2001; Niven 2002). This approach 
emphasizes that the strategies developed by the organization must be derived from a comprehensive idea. It not 
only focuses on the outcome, but also considers the process undertaken by the organization. As a strategic 
management tool, the balanced scorecard can be used to align the vision, mission, and values of company into 
operational terms that are arranged such a manner to be information and motivation as an effort to make 
continual improvements (Hoffeker, 1994; Kaplan & Norton,1992, 1996, 2001; Maisel, 1992; Newing 1994, 
1995). 

In a balanced scorecard approach, organizational performance is viewed through four business perspectives, 
namely (1) financial perspective, (2) customer perspective, (3) internal business process perspective, and (4) 
learning and growth perspective in the implementation of its business. These business perspectives are 
interrelated in the sequence of causal interactions with one another (Kaplan, 2001). In the context of the balanced 
scorecard, the balance in the interaction among the four perspectives will determine the success of an 
organization in the process to achieve the vision and mission of the organization. 

Recognition for the balanced scorecard as a comprehensive strategic approach has prompted several researchers 
to conduct research and propose this approach as a performance measurement tool and strategic tool at 
universities (Ruben, 1999; Karathanos, 2005; Umashankar, 2007; Beard, 2010; Chen et al., 2012; Indriyanti, 
2012; Rompho, 2012). In its application to the universities, the balanced scorecard is applied to adjust the goals 
and needs of the organization. Moreover, it can be applied to certain parts of the universities (Rompo, 2012; 
Afshari et al., 2012), including to develop a curriculum (Sherman, 2007; Fletcher, 2007) 

The balanced scorecard as a theme in teaching entrepreneurship in the university is based on the idea that it has 
mapped four business perspectives that will deliver an organization's success. Thus, it is an important input for 
education, especially in teaching entrepreneurship to teach the four perspectives of the business in the lecture 
system. Hence, students will master the ways of managing the four business perspectives better than ever since 
the lectures process. 
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The necessity of the use of the balanced scorecard as a tool for curriculum development has been conducted by 
(Sherman, 2011). He conducted research related to the use of a balanced scorecard as integrated curriculum 
themes in Saint Joseph's University. In this study, he suggested some economic education courses that would be 
taught at Saint Joseph's University. Moreover, he attributed integrative relationships between each of the subjects 
in the concept of the balanced scorecard. A similar study was also conducted by (Smith and Fletcher, 2007). 
They conducted their research in the Executive MBA Loyola College. In their study, they propose teaching using 
the balanced scorecard in the MBA curriculum system in the Executive MBA Loyola College  

In general, the balanced scorecard approach is used as a strategic approach to curriculum development in 
research of (Sherman, 2011) and (Fltcher, 2007). This idea is used to show that a professional in the business 
that comes from an educational institution will eventually be faced with the real business where the management 
of the business will require the right strategy that will take him to achieve the expected business goals. The 
empirical fact shows that the balanced scorecard is a comprehensive approach that has been proven successfully 
applied by the business world. Therefore, it is crucial if a professional must understand the business perspectives 
appropriately and correctly. It can be performed by understanding them through a scientific and practical 
approach to learning programs that are packed in an integrated curriculum. The curriculum should be 
implemented by the university that has vision and mission in the theme of the business. 

The use of a balanced scorecard as a theme in the curriculum also has a relevant basis. The business perspectives 
in the balanced scorecard can be detailed through the subjects, which are generally taught in the universities. 
Financial perspective can be detailed into subjects related to the problems of financial management. Customer 
perspective can be detailed with the subjects that discuss marketing, service, and partnership problems in terms 
of quality. The internal business process perspective can be detailed through the subjects that discuss production 
problems, operational problems and other problems that support organizational process. Learning and growth 
perspective can be detailed through basic subjects on the issues of the use of technology, human resource, and 
issues relating to development. Hence, the use of a balanced scorecard approach as a tool to analyze the needs 
and as the theme of the composition of the curriculum is expected to produce an integrated curriculum that is 
appropriate to the needs of the business world in the field. 

2.3 Curriculum Design Based on Entrepreneurship 

Need analysis in curriculum development is the first step that is a very important in developing and designing the 
curriculum. Curriculum development models that have existed show the importance of need analysis. Therefore, 
the curriculum can be structured to achieve the predetermined goal. The need for conducting a situational 
analysis is fundamental precept of effective curriculum development. Developer commencing their task should 
be an important question such as what do we know about the context the students, teacher, school environment 
of this curriculum and why is it need. This provided then with information-based to pose an even more 
fundamental question what do our learners need? a recommended approach to conduct situational analysis 
involves four steps namely: 1) identify problem 2) select approach factors 3) data collection and analysis 4) 
make recommendation (Nicholls & Nicholls, 1974) cited by (Hussain, Dogar, Azeem, & Shakoor, 2011). Those 
steps can be described as follows. 

• The first step is identifying the problems that are faced by business world by asking the important things 
related to the problem to entrepreneurs.  

• The second step is using an appropriate approach. Therefore, the identification that has been conducted can 
produce the right data related to the problem of the business and its solution. In this study, the approach that 
is used in this analysis is the balanced scorecard approach. It aims at observing the business problem from 
four perspectives, namely financial, customer, internal business process, and learning and growth.  

• The third step is data collection. The data were collected and analyzed in such a way in accordance with the 
main objective, namely, to build and develop the curriculum. 

• The fourth step is providing recommendations based on the needs analysis of curriculum development that 
have been conducted. In this study, the resulting recommendation is the design of curriculum development 
based on entrepreneurship through the balanced scorecard approach. 

These are the steps for the needs analysis within the scope of curriculum development. They become the external 
factors that can affect the internal components of an existing curriculum. Taba model as cited by (Hussain et al., 
2011) describes these external factors as described in the Figure 1 as follows: 
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Figure 1. Designing the curriculum an instructional strategies approach from Hilda Taba 

 

In this study, the analysis of external factors is conducted using the balanced scorecard approach. In addition, the 
other five components, namely teaching strategies, learning experiences, content, evaluative measures and 
objectives are also mapped using the balanced scorecard approach 

3. Method 

This research was a qualitative research. It was conducted by using Research and Development approach. The 
data were collected through field observation by performing observation and recording activities systematically 
of the investigated phenomena mainly related to the teaching and the learning process in the sphere of 
entrepreneurship lectures in STIE Nobel Indonesia. Through this observation, the researchers also observed 
various entrepreneurial practices where these practices are the student activities within the scope of the 
assignment of lectures. Through this observation, the researchers also conducted direct observations in the 
lectures process in STIE Nobel Indonesia to find out method and system used by the lecturers within the scope of 
entrepreneurship subjects. Data collection was also conducted by interviewing respondents who were divided 
into four groups according to the concept of the balanced scorecard. The first group was twenty-one 
entrepreneurs in Makassar. The second group was fifty-four students in STIE Nobel Indonesia. The third group 
was the lecturer of entrepreneurship subject. The four groups was the manager of STIE Nobel Indonesia. In 
addition, the data were obtained through documentation. The documentation was the collection of documents 
related to the curriculum used by STIE Nobel Indonesia, including documentation of the data in the study, 
particularly the documentation of the important files that support this research. There was also Focus Group 
Discussion (FGD). It is an activity to undertake in-depth discussion followed by all concerned parties to discuss 
the data found during the study. This forum was also intended to look at trends, similarities, differences of the 
participants in viewing a phenomenon. In this study, there have been conducted focus group discussions 
involving managers, lecturers, the chairman of the institution, and the staff and employees of STIE Nobel 
Indonesia. This research has been tested through four standards of the validity, namely credibility, transferability, 
dependability, and confirmability.  

4. Results 

4.1 The Core Competence of Entrepreneurship 

Through the implementation of curriculum development needs analysis, there have obtained core competencies 
of entrepreneurship that are divided into four core competencies. The first is the skill in learning and growth 
perspective. The second is the skill in internal business process perspective. The third is the skill in the customer 
perspective. The fourth is the skill in financial perspective.  
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Table 1. Skills in learning and growth perspective 

No skill Items  No skill Items  

1 business knowledge 18 simple thinking  

2 understand the business well  19 Pursuing opportunities with high discipline 

3 Management capabilities 20 ready to work hard 

4 Mastery of technology 21 immediately rise when falling 

5 Global oriented , 22 strong will to survive  

6 strategic understanding 23 confidence  

7 Financial knowledge 24 discipline  

8 Managerial capability  25 commitment 

9 The ability to seek new opportunities 26 the spirit of leadership 

10 Smart in taking opportunities 27 creative 

11 Skills in organizing priority scale 28 innovative 

12 Human resource management 29 independent 

13 The ability to obtain working capital 30 Realistic with a strong will 

14 accuracy in selecting business 31 having a particularity 

15 time management  32 Diverse skills 

16 Tenacity and sincerity 33 Understanding of government regulations 

17 Problem solving   

 

The Table 1 shows that there are 33 basic competencies that should be maintained by an entrepreneur or 
someone who has the interest to become an entrepreneur. This input is very important and is very valuable 
information for the university in preparing materials related to the basic competence of entrepreneurship.  

 

Table 2. Skills in internal business process perspective 

No  skill Items  No skill Items  

1   Appropriate production strategy 5 Able to make changes  

2   Good process 6 Improving knowledge continuously  

3   Focus on core business 7 technology utilization 

4  Focus on execution 8 distribution network 

 

Table 2 shows that there are 8 skills that are grouped into in the management of business processes. The skills 
are very important to be owned by an entrepreneur in managing its business. Good operational management will 
determine the results (output product) so that the product can be accepted by the market because a high-quality 
process produces it. 
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Table 3. Skills in customer perspective 

No skill Items No skill Items 

1 Business Ethics 8 The challenges of the market and marketing 

2 understanding others 9 competition 

3 not selfish 10 consumer challenges 

4 communication skills 11 Provide total solutions to customers 

5 Establish good communication 12 Oriented to customers 

6 ability to negotiate 13 Attractive promotional programs 

7 cooperation 14 Observing market competition 

Table 3 shows that there are 14 skills in the customer perspective. Those skills are very important to be owned 
by an entrepreneur because the position of customers currently occupies a very important position in the business 
world especially if it is associated with the necessity for every effort to be oriented to customer satisfaction.  

 

Table 4. Skill in financial perspective 

No skill Items  No skill Items  

1 Dare to take risks 7 results-oriented  

2 Able to read circumstances 8 Financial Governance 

3  Future-oriented 9 Careful planning 

4 Marketable price 10 Proper budgeting 

5 analytical skill 11 avoiding wastage 

6 Trying to get achievement     

 

The Table 4 shows that there are 11 skills that are very important in the financial perspective. These skills are 
very important to be owned by an entrepreneur. The financial perspective is one of the main perspectives that 
become parameters of success from a business perspective. Therefore, it is no wonder if the size of the success of 
a business in the traditional performance appraisal system is examined from the success in achieving the 
financial perspective.  

4.2 The Formulation of Competence 

Further analysis is conducted to determine the competency groups and formulate them. The competencies are 
classified into three groups of competencies, namely the core competencies, supporting competencies and other 
competencies that are important to be owned by the college graduates. Furthermore, the competence groups are 
formulated into four skills by using balanced scorecard approach, namely skill in learning and growth 
perspective, skill in internal business process perspective, skill in customer perspective, and skill in financial 
perspective. 
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Table 5. The determination of the competence groups 

competence 
groups 

formulation of competence 

Core 
competence 

learning and 
growth 

Having an entrepreneurial spirit that is the basis of independence in the work  

Having a strategic ability in business management and entrepreneurship  

Being able to understand and implement the basics of general management in 
organizations and business  

internal 
business 
process  

Being able to understand and implement the basics of operational management 
in organizations and business  

customer  
Being able to understand and implement the basics of marketing management 
in business management and entrepreneurship 

finance 
Being able to understand and implement the basic principles of financial 
management in business and entrepreneurship 

Supporting 
competence  

learning and 
growth  

Having a creative and innovative spirit in the work 

Being able to adapt to changes and developments in technology and 
information  

internal 
business 
process  

Being able to identify, analyze, and take managerial decisions on issues of 
business processes and entrepreneurship 

customer 
Being able to identify, analyze, and take managerial decisions on marketing 
issues in business and entrepreneurship 

finance 
Being able to identify, analyze and take managerial decisions on financial 
issues in business and entrepreneurship 

others 

learning and 
growth  

Having an entrepreneurial spirit and sensitivity towards issues of business and 
entrepreneurship and having a fighting spirit and togetherness in advancing the 
welfare of the wider community with reference to the value of the local cultural 
and religious norms of society 

internal 
business 
process  

Being able to make changes and continuous improvement in processes or 
business and entrepreneurial activities, which are directed at the orientation in 
fulfilling the needs, desires and expectations of the wider community 

customer 
Being able to establish good communication by upholding moral and ethical 
values in accordance with religious and cultural norms of society 

finance 
Always oriented to the results and the best achievements in the implementation 
of business and entrepreneurship 

 

4.3 Distribution of Subjects Based on the Predetermined Competencies 

Based on the results of the competence mapping that has been conducted, the next step is inserting the 
competence items into the subjects that are relevant by paying attention to various aspects. Therefore, these 
items can indeed be translated through the subjects that will be taught. This step is performed through intensive 
discussions involving teachers, management, and foundations by using FGD media. In the discussion, in-depth 
study of the competence items that has been chosen is conducted. It is expected that there is a harmony that will 
greatly affect the success or failure of the learning process. 

4.3.1 Subjects for Competence in Basic Business Skills (Learning and Development) 

Learning to achieve competence of basic business skills was an important milestone in changing the mindset of 
the students. In accordance with the results of this research, there are thirty-four items of skills that become basic 
skills that should be owned by the prospective entrepreneurs. These items must be taught or can be translated 
through the subjects that will be taught to the students. Therefore, the goal to be able to change the mindset of 
students into the mindset of entrepreneurs can reach the target. Based on the results of the focus group discussion, 



www.manaraa.com

www.ccsenet.org/ies International Education Studies Vol. 8, No. 11; 2015 

130 
 

the subjects directed to provide basic learning business skills are produced as presented in the Table 6 below. 

 

Table 6. Distribution of Subjects on Learning and Development Perspective 

skill group skill Items  Subjects 

Learning and 
Development 

(Basic skills of 
business) 

business knowledge 

Introduction to Business 

Entrepreneurship  

microeconomics 

macroeconomics 

understand the business well 

microeconomics 

macroeconomics 

Introduction to Business 

Entrepreneurship  

Management capabilities 

Introduction to Management 

Management of Small and Medium Enterprises 
and Cooperatives  

Mastery of technology Introduction to Information Technology  

Global oriented  
Introduction to Business  

 Business English 

strategic understanding  Introduction to Management 

Financial knowledge Introduction to Accounting  

Managerial capability  Introduction to Management 

The ability to seek new 
opportunities  

Business Plan  

Feasibility Study 

Smart in taking opportunities Business Mathematics 

Skills in organizing priority 
scale 

Business statistics 

Human resource management Human Resource Management 

The ability to obtain working 
capital  

Business Plan 

Feasibility Study 

accuracy in selecting business 
Business Plan 

Feasibility Study 

time management  Leadership 

Tenacity and sincerity Leadership 

Problem solving Leadership 

simple thinking  Leadership 

Pursuing opportunities with 
high discipline  

Leadership 

ready to work hard Leadership 

immediately rise when falling Leadership 

strong will to survive Leadership 

confidence  Leadership 

discipline  Leadership 

commitment Leadership 
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the spirit of leadership Leadership 

creative 
Business creation 

Design Thinking and innovation 

innovative 
Business creation 

Design Thinking and innovation 

independent Leadership 

Realistic  Leadership 

having a particularity 
Business creation 

Design Thinking and innovation 

Diverse skills 
Business creation 

Design Thinking and innovation 

government regulations Legal and Business Ethics 

 

4.3.2 The Subjects for the Competence in the Skills of Handling Business Processes (Internal Business Process)  

The results of this research show that there are ten skill items in handling business process that should be owned 
by prospective entrepreneurs. These items must be taught or can be translated through the subjects that will be 
taught to the students. Therefore, the goal to be able to create graduates who have skills in conducting business 
in the field can be realized. Based on the results of FGD, there have been produced some subjects directed to be 
able to provide learning skills such as handling business processes as presented in the Table 7 below. 

 

Table 7. Distribution of subjects in business process perspective 

 

4.3.3 The Subjects for Competence in Communication and Marketing Skills (Customers) 

The subjects to teach students to have the skills of communication and marketing is the subjects that are oriented 
how they can do a good interaction with the public (consumers) especially associated with the purpose of business 
marketing. This capability is very important because there is a thought that every effort should be oriented to the 
customer based on the fact that consumers are now more enlightened and have freedom in an effort to meet their 
needs, desires and expectations. 

In addition, the goal of mastering communication and marketing skills is also directed to provide supplies 

Skill group Skill Items Subjects 

Internal Business Process Perspective 
(Business Management) 

Appropriate production 
strategy 

operational Research 

Production Management 

Good process 
Total Quality Management  

Managing Service Operation 

Focus on core business 

management business of Small and Medium 
Enterprises and Cooperatives  

Strategic Management  

Focus on execution Strategic Management  

Able to make changes Total Quality Management  

Improving knowledge 
continuously  

Total Quality Management 

technology utilization 

Business computer applications 

Management Information System 

E-Business 

distribution network Supply Chain Management 
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internally how the students can have a good and interesting personal. Therefore, they can be easy to be accepted by 
the community because business is not only about competitor but also partner who can be invited to collaborate in 
developing and building business management. Based on the needs, the relevant subjects are chosen through FGD 
to achieve the goal of student achievement of competence as presented in Table 8 as follows. 

 

Table 8. Distribution of subjects on the customer perspective 

skill group Skill Items Subjects 

Customer (Marketing and 
Business Communication) 

 Business Ethics 
 understanding others 
 not selfish 

 Law and Business Ethics 
 Personality Development

 communication skills 
 Establish good communication 
 ability to negotiate 
 cooperation  

 Negotiations and 
Business Communication

 The challenges of the market 
and marketing  

 competition  
 consumer challenges 
 Provide total solutions to 

customers 
 Oriented to customers 
 Attractive promotional 

programs  
 Observing market competition 

 Marketing Management 
 The marketing strategy of 

creative industries 
 Operations management 

services 
 Sales management 

 

4.3.4 The Subjects for Competence in Financial Structuring 

Competence in terms of financial arrangements is important to be owned by the prospective entrepreneurs 
because the financial perspective is a measure to determine whether a business is advanced and retreated. In 
addition, financial situation also will determine whether the business will be developed or closed. Therefore, an 
understanding of management becomes mandatory for prospective entrepreneurs. Through the results of this 
study, there have been found eight items of financial arrangements issues that should be owned by the 
prospective entrepreneurs as presented in the Table 8 as follows.  

 

Table 9. Distribution of subjects in financial perspective 

Skill group  Skill Items  Subjects 

Finance  

 Dare to take risks  
 Able to read circumstances 

 Risk Management 

 Future-oriented  
 Marketable price 

 Managerial accounting  
 Taxation  

 analytical skill 
 Trying to get achievement  
 results-oriented  

 Analysis of financial statements 

 Financial Governance  Corporate Financial Management 
 Careful planning  
 Proper budgeting 
 avoiding wastage 

 Budgeting business  
 Accounting fees 

 

4.4 Curriculum Structure 

The curriculum structure for each semester is a curriculum structure that is associated with a sequence of 
administration subjects. These sequences have been considered so that the purpose of the whole learning process 
can be achieved in accordance with the predetermined purpose. In accordance with this study, the structure of the 
curriculum for each semester is set with the sequences which refer to the principle of balanced scorecard as 
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illustrated in the following figure. 

 

 

Figure 2. The curriculum structure for each semester using the balanced scorecard approach 

The distribution of the subjects according to the curriculum structure for each semester in detail is described in 
the Table 10 as follow: 

 

Table 10. Distribution of the Subjects for Each Semester before and after the Curriculum Development 

Semester I 

BEFORE CURRICULUM DEVELOPMENT AFTER CURRICULUM DEVELOPMENT 

No Subjects  
University 
Credit Unit 

No Subjects  
University 
Credit Unit 

1 
Introduction to 
accounting 

4 1 religious education 2 

2 
Introduction to 
Management 

3 2 
Pancasila (Five Principles) 
and Citizenship Education 

3 

  

3 microeconomics 3 3 Introduction to Business  3 

4 Business Mathematics 3 4 Introduction to Management 3 

5 
Business 
communication  

3 5 Business Mathematics 3 

6 religious education 2 6 Introduction to accounting 3 

7 
Introduction to 
Entrepreneurship 

3 7 
Design Thinking and 
Innovation 

2 

    21 8 Business English I 2 

        microeconomics 3 

Total of University Credit 
Unit 

  Total of University Credit Unit 24 

Semester II 

BEFORE CURRICULUM DEVELOPMENT AFTER CURRICULUM DEVELOPMENT 

No Subjects  
University 
Credit Unit 

No Subjects  
University 
Credit Unit 

1 macroeconomics 3 1 
Introduction to Information 
Technology  

3 

2 Business statistics 4 2 macroeconomics 3 

3 
Applied business 
computing 

4 3 
Human Resource 
Management  

3 

4 Bahasa Indonesia  2 4 Business statistics 3 

5 English I 3 5 Business English II 2 
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6 Sociology 3 6 Leadership 3 

      7 Bahasa Indonesia  2 

      8 Business creation 3 

      9 internship I 1 

Total of University Credit 
Unit 

19   
Total of University Credit 
Unit 

24 

Semester III 

BEFORE CURRICULUM 
DEVELOPMENT 

AFTER CURRICULUM DEVELOPMENT 

No Subjects 
University 
Credit Unit 

No Subjects 
University 
Credit Unit 

1 
Introduction to 
Business  

3   Operational research 3 

2 
Finance for 
company I 

3   Management of corporate strategy 3 

3 
Corporate 
governance 

3   Management information System 3 

4 
Business 
research  

3   Total Quality Management 3 

5 business law 3   Production Management  3 

6 English II 3   E-Business 3 

7       Business computer applications 2 

        
management business of Small and 
Medium Enterprises and 
Cooperatives  

3 

Total of University 
Credit Unit 

18 Total of University Credit Unit 23 

Semester IV 

BEFORE CURRICULUM DEVELOPMENT AFTER CURRICULUM DEVELOPMENT 

No Subjects  
University 
Credit Unit 

No Subjects  
University 
Credit Unit 

1 Entrepreneurship 3  
Negotiations and Business 
Communication 

3 

  

2 Finance for company II 3  Legal and Business Ethics 3 

3 project management 4  
Operations management 
services 

3 

4 
Institutions and 
financial markets 

3  Sales management 3 

5 
Modeling of business 
decision 

3  Marketing Management 3 

6 Dynamic leadership 3  Personality Development 3 

7 citizenship 2  
The marketing strategy of 
creative industries 

3 

        Internship II 1  

Total of University Credit 
Unit 

21 Total of University Credit Unit 22 
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Semester V 

BEFORE CURRICULUM DEVELOPMENT AFTER CURRICULUM DEVELOPMENT 

No Subjects 
University 
Credit Unit 

No Subjects 
University 
Credit Unit 

1 managerial accounting 4   Risk Management 2 

2 
Operations management 
and production 

4   managerial accounting  3 

3 Marketing Management 4   
Corporate Financial 
Management 

3 

4 Sales management 4   Accounting fees 3 

5 organizational behavior 3   
Analysis of financial 
statements 

3 

6       taxation  3 

7       Budgeting business  3 

        
Financial 
Management 

3 

Total of  
University Credit Unit 

19 
Total of  
University Credit Unit 

23 

Semester VI 

BEFORE CURRICULUM 
DEVELOPMENT 

AFTER CURRICULUM DEVELOPMENT 

No Subjects 
University 
Credit Unit 

No Subjects 
 University 
Credit Unit 

1 
Analysis of financial 
statements 

4    

Business Plan  

Feasibility Study 

  

3 

  

2 
The development of 
entrepreneurial skills 

 3   

Business practices and 
entrepreneurship 

  

4 

  

3 
Human Resource 
Management 

4    
subjects concentration (3 
optional subjects) 

9 

  

4 crisis Management 3    Business research 
3 

  

5 Business Ethics  3   Internship III /KKN-PPM 2 

6 
International business 
management 

3        

Total of University Credit 
Unit 

 20 Total of University Credit Unit 21 

Semester VII 

BEFORE CURRICULUM DEVELOPMENT AFTER CURRICULUM DEVELOPMENT 

No Subjects 
University Credit 
Unit 

No Subjects 
University Credit 
Unit 

1 

Research proposal 
seminar 

  

2 

  
  

Research proposal 
seminar 

  

2 
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2 

research result 
seminar  

  

2 

  
  

research result 
seminar  

  

2 

  

3 Thesis 4   Thesis 4 

 Total of University Credit 
Unit 

 8 
Total of University Credit 
Unit 

8 

 

5. Discussion 

Based on this research, it is known that there are some basics skills of entrepreneurship that should be possessed 
by someone who is interested to become entrepreneurs. Mastering these skills would have a great contribution to 
the sustainability of his or her business whether the business will continue to develop or not develop at all. 
Hence, it is important to have a base and a strong planning, information related to the basic skills of 
entrepreneurship. Those skills should become the foundation on how to build the entrepreneurial spirit and 
character to be delivered and studied in universities that provide entrepreneurship education. 

The facts at universities in Indonesia, especially in Makassar illustrate that teaching entrepreneurship conducted 
by universities do not have a clear pattern sequences yet. There has no an integrative teaching that explains the 
detailed steps to teach entrepreneurship ranging from business initial idea, establishment and implementation. 
Some subjects about how to handle customer and financial issues can be integrated with other subjects as extra 
subjects. The integration will give great significance in the formation of scientific entrepreneurship for students. 
For example, teaching about the business management. It can be integrated with financial management issues in 
the subjects such as financial management, accounting and financial statement analysis. Likewise, business 
management related to the consumer can be integrated with the problems of marketing management, product 
quality and other marketing strategies. Integration can help the students to learn the integrated sciences and link 
them with the business that will be conducted in the future. 

Balanced scorecard has provided a mapping that the success of a business can be viewed from the achievement of 
performance on four business perspectives, namely (1) financial perspective, (2) customer perspective, (3) internal 
business process perspective, and (4) learning and growth perspective. Based on the balanced scorecard views, 
each perspective has integrative relationship as causal relationship between one perspectives to another 
perspective. The relationship among the perspectives simultaneously will direct the company to achieve the 
planned goals. This pattern is inspired of how entrepreneurship should be studied, namely how an understanding of 
business and business will be developed (learning and growth perspective), how to learn good business process 
that will produce a quality product (business process perspective). It is continued with how to study the market, 
and the customer (customer perspective) and how to learn financial management, investment and re-investment 
(the financial perspective).  

In this study, the patterns are translated into the provision of some integrated courses. The first is the subjects 
related to the skills in the learning and growth perspective taught in semester 1 and 2. The second is the subjects 
related to the skills for the business process taught in semester 3. The third is the subjects related to the skills in 
handling the customer taught in semester 4. The fourth is the subjects related to the financial management skills 
taught in semester 5. The fifth is the additional skills related to continued business development taught in semester 
6. 

6. Conclusion 

In this research, the balanced scorecard is used as a strategic tool in mapping the curriculum in the development 
of entrepreneurship-based curriculum in STIE Nobel Indonesia. Through needs analysis for curriculum 
development involving all stakeholders in STIE Nobel Indonesia, it has produced entrepreneurship competencies 
that are classified into the four major skills in accordance with the principle of the balanced scorecard. The skills 
are the main data in the curriculum development process that includes skill in learning and growth perspective, 
skill in internal business process perspective, skill in customer perspective, and skill in financial perspective. The 
skills are then translated into entrepreneurship subjects as a result of entrepreneurship-based curriculum 
development in this study. 

This research has resulted in the curriculum structure with the distribution of subjects for each semester and its 
implementation is based on the concept of the balanced scorecard. The subjects to teach skills in learning and 
growth perspective are taught in semester I and semester II. The next, the subjects to teach skills in business 
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process perspective are taught in semester III. The subjects to teach skills of customer perspective are taught in 
semester IV. The subjects to teach skills in financial perspective are taught in semester V. In semester VI, there 
will be taught the subjects for advanced business skills. The last, semester VII is the last lecture process which is 
concentrated for students to conduct research and prepare the final project (thesis). 
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